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ABSTRACT 

 
Technology is becoming constantly present in coaches’ development around the world. Among the 
core coaching competences, planning, conducting and evaluating are inherent to coaches’ daily 
practice. In this article, we share the results of an online experience for the development of coaching 
assessment competence. 
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INTRODUCTION 

  

Moments of crisis like the ones we are experiencing as a result 

of the COVID-19 pandemic, can be favourable for significant 

advances, in a short period of time. This seems to be the 

scenario of sports coaches, who have been reviewing their 

professional intervention to meet the new demands and 

strategies employed in their development. However, in this 

moment the main source of coaches’ learning, which is 

personal connections with other professionals, is not available 

(Stoszkowski & Collins, 2016). 

 

For the Brazilian tennis coaches, the current phase has 

contributed to a movement of approximation between the 

professionals and to the engagement in different learning 

opportunities. The number of coaches at the ITF Academy has 

grown significantly, taking the country to fourth place in 

absolute values of registered professionals. The lives, video 

conferences and thematic meetings, in virtual environments 

such as Instagram, ZOOM and Google Meet, created a 

movement never seen before in the country, bringing 

together well-known actors of Brazilian tennis to debate the 

national context and present their point of view on topics 

related to the modality. 

 

In the beginning, this movement was accompanied by an 

expressive number of spectators who felt “anxious” (FOMO 

addiction) due to not being able to follow all the actions  

 

 

published on social networks. Almost three months later, even 

with the social distance maintained in most of the country, the 

situation seemed to have changed, with a substantial 

reduction in these actions and in the participation of coaches. 

This change or demotivation of professionals reveals the 

coaches’ perception that learning does not occur simply by 

accumulating information (Trudel et al., 2013). The 

professional learning process depends on elements such as 

the possibilities of trying new ideas, implementing them in 

coaches’ work routine and having support to reflect on the 

results of the applied strategies. 

 

Considering the benefits of the platforms of social interaction, 

this experience report describes the work done for the 

development of a competence considered central to coaches’, 

the evaluation of the training session, in a project that aims to 

provide continuous professional development of coaches 

within their work context. 

  

THE SCENARIO 
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The project takes place at Fly Sports, a reference company in 

the process of training tennis players in Brazil, with three 

headquarters in the city of Belo Horizonte. At the beginning of 

the work, the company had approximately 400 tennis players 

(n=320 participation and n=80 performance) and 18 coaches 

with 18.7±12.3 years of professional experience. 

 

THE PROGRAM 

 

The objective of this program was to contribute coaches’ 

ongoing learning, based on the workplace learning 

perspective (Rynne et al., 2010).  Previously, the action plan 

was planned to take place primarily in person, through 

monthly visits to the company units. With the COVID-19, it 

was necessary to restructure the strategies, aiming to take 

advantage of the moment of interruption of activities to 

advance the work with the coaches, with all the actions being 

carried out in a virtual environment. Figure 1 presents the 

summary of the steps completed prior to the evaluation cycle. 

Figure 1: General overview of the steps taken in the program. 
 

The program started in a diagnosis phase through meetings 

with club stakeholders. As a result of the diagnosis phase, the 

company's work philosophy, Mission, Vision and Values were 

reviewed and adjusted. In possession of this information, the 

first moment of formation of the program addressed the 

construction of a work philosophy. The coaches were 

encouraged to make their values explicitly, to identify the 

points of approach with the company's philosophy and to 

transform these values into practical actions in their coaching. 

Developing the competence to evaluate the training session 

 

The second point of attention identified in the diagnosis phase 

was the lower self-perception of knowledge and skills related 

to the evaluation of the training session. Even as they 

attribute great importance to the evaluation process, tennis 

coaches demonstrate difficulties in implementing this 

competence, which is considered fundamental for success in 

their activity (Cortela et al. 2020a). 

 

In this way, actions were taken to improve the coaches’ 

evaluation capacity. Five thematic meetings were held, with 

each of these moments being composed of two cycles, shown 

in Figure 2. 
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Figure 2: Basic structure of the Theme Development Cycle. 
The first cycle is intended to deepen the discussions on the 

targeted competence, combining different learning situations 

(mediated, non-mediated and internal). This strategy was 

adopted based on the results and suggestions described by 

Cortela et al. (2020b) and after the identification of a distinct 

trend of attribution of importance to the sources of learning 

by the coaches of the different units, who presented varied 

profiles of experience and context of performance. 

 

The second cycle aims to provide opportunities for coaches to 

put into practice, during work routines, the competence in 

development. The need to experience and have support for 

reflection is fundamental so that information can be 

transformed into deeper levels of learning (Trudel et al. 2013). 

 

All actions related to the development of the evaluation 

competence of the training session took place in a virtual 

environment. The total meeting time was approximately 

seven hours. It is noteworthy that four days before each 

meeting, the coaches received support material (articles, 

summaries and / or infographics), in order to foster the ability 

to debate the topic to be addressed. 

 

Figure 3: Basic structure of the implemented actions and 
preliminary results. 
 
After each Conceptual Cycle, coaches were “challenged” to 

implement practices and reflect on them. The lack of 

opportunities for face-to-face interaction and real situations 

on the court, where the assessment could be carried out, was 

overcome through the use of short video lessons (20 min), 

provided by the Coach Developer, with common situations in 

the training sessions. 

 

In parallel to the meetings (Figure 4), a tool was developed for 

recording and evaluating the training, in line with the 

literature and the methodology and terminology adopted by 

the company. In the company's routine, the technical 

coordinators have to plan the sessions of the week and share 

them with the coaches, who are responsible for implementing 

them on the court. However, it was not identified in the 

process the record of the coaches' feedback regarding the 

fulfilment of the planned activities / times, nor about the 

qualitative aspects of the training. This piece of information 

that is often undervalued by the coaches has pivotal 

importance for the improvement of the planning, conduction 

and evaluation process of coaching. The absence of this 

information makes planning obsolete, since the actions placed 

on paper may not reflect the work on the court and causing 

subsequent planning to deviate from the real needs of tennis 

players (Coelho, 2016). 
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Figure 4: Process of instrument construction. 
 
Before the last two Thematic’s Development Cycles the 

coaches had to evaluate the training sessions through videos. 

During the meetings they watched the videos again but 

segmented by sections of analysis. After each block they were 

able to share their perceptions and were asked by the Coach 

Developer to reflect and debate key points of the coach's 

intervention, which were presented in the scene. These 

meetings ended with the coaches accessing the individual 

preliminary assessment and the results presented by the 

general group, and being invited to review their notes made 

on the Reflective Card. 

 

The preliminary results suggested that the strategies 

implemented were effective for improving the coaches' 

assessment capacity (Figure 3). By analysing at least twice of 

each selected videos and receiving support (support materials 

and Coach Developer’s special help) during the process, the 

coaches changed their perception of key points related to the 

quality of the training. 

 

The responses of the Reflective Card (Figure 3) indicated a 

greater critical capacity of the coaches when evaluating the 

second video, which presented similar situations to those 

found in the first. In the same direction, there was greater 

clarity and a change in the profile of the qualitative training 

assessment open responses, aimed at identifying the points of 

attention for the planning of the next sessions, with a focus on 

the technical aspects of the tennis players who participated of 

the session (ex: improving control with change of direction; 

improving the timing; technical aspects of movement), for the 

didactic-pedagogical aspects of the training and the coach's 

intervention (present objective at the beginning of the session 

and end the training by doing the connection with the training 

objective, greater consistency in the connection between the 

exercises that were not aligned with each other and with the 

main objective). 

CONCLUSION 

 

The use of technology, through simulated training videos, 

combined with deliberate reflection, proved to be a viable 

possibility for the development of the evaluation competence 

of tennis coaches. Studies using this combination have shown 

positive results with different coach profiles, indicating an 

improvement in self-awareness about the training philosophy 

on professional intervention. 

 

The scenario of COVID-19 brought to the fore the recognition 

of the importance of the use of technologies for coaches’ 

development, and this is a trend that should be increasingly 

observed in the daily lives of these professionals. However, it 

seems urgent to move forward in order to give meaning to the 

use of this important tool. 

 

If, on the one hand, technological advances allow us to be 

connected and access an immeasurable amount of data, on the 

other hand we are challenged that this information has quality 

and can be accommodated and converted into knowledge. 

 

Thematic chats and meetings are important and can serve as a 

trigger for learning. However, in order  to move to deeper 

levels and favour the process of accommodating this 

information as knowledge, other premises must be fulfilled, 

such as: the recognition of the contextual needs of the 

coaches as a starting point for learning; engaging in deliberate 

learning routines for continuous improvement; openness to 

the new and the possibility of experimentation; and support 

for the implementation and reflection on new routines. 
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